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 KEYWORDS

Individually, scan the pictures and graphics in the 
text (pages 62-69) in 1 minute and try to find the key-
words that we will learn in the unit. Fill in the glossa-
ry in the OLC.

 FIND A CLASSMATE

1. Compare with your classmate and add more 
words to the glossary.

2. Finally we will complete the chart on the black-
board.

3. In the final activities we will choose the most im-
portant terms and make a concept map with 
them.

 WARM UP

Download, answer the questions and share your an-
swers with your partner and teacher.
1. Search for ‘Voice Kids’ on YouTube.
2. Search for ‘Les Choristes’ on YouTube or watch 

the trailer of the film.
3. Search for a documentary on YouTube about 

children’s choirs like Angelic Voices: the Choris-
ters of Salisbury Cathedral or A day in the life of 
a chorister at Canterbury Cathedral.

 WORK ON THE TEXT

Don´t open your book. 
Listen to your teacher, download and answer the 
questions.
What is the oldest instrument in existence?

HOW 
TO USE 
THIS BOOK

Unit Introduction

Here are the topics 
we are going to study.

Go to the Online Learning Centre 
to download the accompanying 

worksheets for this section.

Before you begin, there are 
warm-up activities to introduce 
the key concepts for each unit. 
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UNIT 7

2 Some Musical Forms
In the history of music, composers have created a large variety of musical 
forms. Many of them have been models for later composers.

As we saw in the previous section, the combination of different musical ideas 
(A, B, C, etc.) can make different forms. We create these with the principles of 
repetition, contrast and variation. Next we will see some of them.

2.1. Strophic Form
You probably know the following children’s song. Although the two verses 
have different lyrics, they repeat the same music.

This form has one musical section or phrase that repeats. We call it strophic 
form. As you can see, it uses repetition and it is common in many popular 
songs. We can represent it with this diagram:

…A A

 DID YOU KNOW?

Minimalist music uses the 
repetition of sequences of 
notes or basic elements, 
with slightly different nu-
ances, to create a hypnotic 
atmosphere. We also call it 
repetitive music. Its main 
composers include Steve 
Reich and Philip Glass. You 
can find more information 
about minimalism on the re-
sources website.

 WORKSHEET

6. Download and fill in the 
gaps.

7. Search for and watch a 
video about musical 
forms.
What are the forms 
named in the video?

121

MUSICAL FORM

2.2. Binary Form
We say that a musical composition has a binary form when it has two different 
musical sections. It uses contrast of different musical ideas (A and B). These 
sections can repeat, but the musical form does not vary. For example:

A B  or AA BB

4. Listen to the following recording. It is from a piece from the Renais-
sance. It has a binary form A, B, and it repeats two times: the first 
time instruments are played and the second time is vocal.

A B AA BB

Instrumental part Vocal part

You can see the two themes (A and B) of this recording in the score 
below.

1  

ACTIVITIES

WORKSHEET

8. Download and answer 
true o false. 
Are these letters the 
right types of forms?
1. A+A: Binary form
2. A+B: Strophic form
3. A+A: Binary form
4. AA+BB: Strophic form
5. A+A’+A”: Strophic form

DID YOU KNOW?

The introduction and the 
coda
We can find an introduction 
and a coda in many musical 
compositions. 
The introduction is a musi-
cal fragment at the begin-
ning of a piece to prepare 
the entrance of the main 
theme. The coda is a frag-
ment added to the end of 
the piece to accentuate the 
feeling of ending.

Content development
PRACTICAL EXERCISES

The exercises give you 
the opportunity to put the 

music theory and music 
history into practice using 

instruments and your voice.

ACTIVITIES

Progressive learning 
activities to work on the 

contents as they are 
explained.

SYMBOLS

Clear and concise explanations of 
the theory accompanied by information 

blocks to help you understand 
the most important points.

WORKSHEET
Each unit has complementary 

activities distributed by headings. 
Download the worksheets from 

the Online Learning Centre.

RESOURCES WEB
Remember, throughout the unit we 
recommend you visit the OLC and 

download the worksheets associated 
with the content of each unit.

www.mheducation.es

DID YOU KNOW? RESOURCES WEB

CURIOUS FACTS REMEMBER

80 81

UNIT 5 MUSICAL INSTRUMENTS

1 Musical Instruments
Every musical instrument has its own timbre or characteristic colour, so the 
same piece of music may sound very different depending on the instrument 
that plays it. It is very important for a composer to know about the timbres and 
expressive qualities of them.

For example, think about the music we hear in films. String music accompanies 
many romantic scenes, but in war scenes the use of brass and percussion is 
frequent.

1. Listen to the same piece of music played by a violin, a saxophone 
and a xylophone and observe how the use of one or another musical 
instrument influences the final result.

1  

ACTIVITIES

The timbre of a musical instrument depends on many factors: the way it emits 
sound, the material it is made of, its shape, its size, etc. Depending on how 
they produce sound, we classify musical instruments into different instrument 
families:

• String instruments: These produce sound by the vibration of a taut string. 
Example: the violin.

• Wind instruments: We make sound by blowing air into them. This vibrates 
the air inside a tube. They are divided into woodwind and brass. Example: 
the trumpet.

• Percussion instruments: We make sound by striking or shaking the instru-
ment. Example: the timpani.

Another type is the electronic instruments. These use electricity to make the 
instrument sound. They need an amplifier. Examples: the electric guitar, 
the bass guitar, the synthesiser, etc.

2.  Make a list in your workbook with the names of all the musical in-
struments that you know. According to how they produce sound, 
classify them as string, wind or percussion.

ACTIVITIES

Next we will study each of the instrument families to know more about all 
these instruments.

1.1. String Instruments
These produce sound through the vibration of taut strings. They also have a 
sound board to amplify the sound. There are three types according to how we 
obtain the sound: bowed, plucked and struck.

A. Bowed String Instruments
We obtain sound by rubbing the strings with a bow. From the highest-pitched 
to the lowest-pitched, they are the following: violin, viola, cello and double 
bass.

Figure 5.1.  
Double bass.

Figure 5.2.  
Cello.

Figure 5.3.  
Viola.

peg box

strings

sound 
board

neck

bridge

tailpiece

Figure 5.4.  
Violin.

B. Plucked String Instruments
We obtain sound by touching the 
strings with our fingers or a plec-
trum. These instruments include 
the guitar (Figure 5.5) and the harp 
(Figure 5.6).

C. Struck String Instruments
We obtain sound by striking the 
strings. An example of this type of 
instruments is the piano (Figure 5.7). 
The pianist presses the keys to make 
hammers strike the strings. These 
strings are in the sound board.

Figure 5.5.  
The guitar adapts to very 
diverse styles, such as 
classical, pop or flamenco 
music.

Figure 5.6.  
The harp has strings in 
different colours so that 
the musician can locate 
the notes more easily. 

Figure 5.7.  
Cristofori made the first piano in 
1709. Its original name was pianoforte, 
because it can make sounds of 
different intensities.

 WORKSHEET

1. Start to make a glossary 
about actions or verbs 
related to instruments. 
Search for these words in 
the unit.
See the OLC to fill in the 
chart.

6. You will hear the bowed string instruments in a random order. Try to 
guess the order of appearance.

16  

ACTIVITIES

WORKSHEET

2. Download matching ac-
tivities in the OLC.

3. See the OLC activity on a 
BBC video.w
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MIND MAP

Download and print the worksheet you will fi nd in the OLC to complete the concept map of the unit.

Harp, guitar

Violin, viola, cello, double bass

Piano

Very large ensemble with string, woodwind, brass and percussion 
instruments

Smaller ensembles: duets, trios, quartets, chamber orchestra.
String quartet: two violins, viola and cello

Wind and percussion instruments

Electric guitar, bass guitar, drum set
(others: keyboards)

Glockenspiels, xylophones, metallophones, claves, wood block, guiro

Sitar, alphorn, quena, gamelan, steel drums, shamisen

Other 
instruments

Families

Musical 
ensembles

Sch ...

Instruments of the w ...

St ...

Un ...

P ... Timpani, metallophone, glockenspiel, 
xylophone, bells

Snare drum, bass drum, cymbals, 
triangle, bongos, castanets

Trumpet, French horn, trombone, tuba

Transverse flute

Clarinet, saxophone

Oboe, bassoon

O ...

Ch ...  music

B ...

R ...  band

S ...  string

P ...  string

B ...  string

W ...

P ...

B ...

W ...  wind

D ... -
reed

S ...
reed

Fl ...

Musical instruments

C
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7.  Copy the following diagram of the placement of instruments in the 
orchestra in your Workbook and colour it according to the key:

8.  Write the names of these instruments in your Workbook.

Conductor

Percussion

Brass

Woodwind

String

FINAL PROJECT

1. Form groups of 3 or 4 people to make an 
instrument together.

2. Watch the videos showing how to make 
homemade instruments.

3. Choose one instrument you like. Speak in 
English to decide which instrument you want 
to make together. Give your instrument a spe-
cial name.

4. Prepare the materials and make your instru-
ment. Bring it to the music room.

5. All the groups will show the instruments to 
the other classmates and explain how the 
instruments are made. 

6. We will make an assessment report by filling 
in the OLC chart.

End of Unit

FINAL PROJECT

Group projects which require planning, 
searching for information, data analysis, 

and the organisation and presentation of 
information.

Complementary material

WORKBOOK

You can do all the activities included in the course in 
your Workbook. The Workbook also includes extra 
activities to help you consolidate or increase your 

knowledge of various aspects of each unit. 

Music B - Secondary is not just 
the student text book. To help you 

study, we have included 
some complementary materials. 

42 43

UNIT 4 VOICE

Extension exercises
5. Fill in the gaps with the appropriate term: tessitura, diaphragm, mixed choir, vocal 

cords, chamber choir and tuning.

a ) The muscle that takes part in singing by helping to control the release of air is 
called         .

b ) The flow of air from the lungs passes through the larynx, where there are two small 
tendons called          which are tensed and vibrate as air passes through 
them, producing sound.

c ) Traditionally, voices have been classified according to their         .

d )          is another aspect that we have to be very careful about when 
singing.

e ) A choir with a small number of members is called         .

f ) A choir made up of men and women is called         .

6. Mark the points on the picture where the following elements are found: pharynx, lar-
ynx, cranial cavities, nasal cavity, mouth cavity and thoracic cavity.

a)  

b)  

c)  

d)  

e)  

f)  

7. Order the following male and female voices from high to low: contralto, tenor, mez-
zo-soprano, bass, soprano and baritone.

 

 

 

 

Musical games
8. Fill in the following crossword.

Horizontally
1. Muscle found under the lungs that pushes them from underneath and makes the air 
expelled go out with more pressure and continuity. 2. Parts of the human body (thoracic 
cavity, head and face orifices) where sound is amplified. 3. Phenomenon that occurs 
in adolescence, by which vocal cords lengthen causing involuntary modulations to the 
voice.
Vertically 
4. Children who were castrated before their voice broke in order for them to keep 
their child voice as adults. 5. Most characteristic vocal formation. 6. Sung theatre play. 
7. Orchestral piece that serves as a musical introduction and presentation of the opera.

3 4

2 

7 

5 

1 

MIND MAP

A review of the basic
concepts you have learned

in each unit.

FINAL ACTIVITIES

Individual and group 
exercises to check your 

learning progress.

Recordings

Each unit has a specifi c resource section with 
numerous illustrative recordings. These 

are examples of the book content so you can 
study, practise and understand the material.   x   

TEACHING BOOK

Teacher’s available videos.
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Do you know what a chord is?
Do you think about what medieval music was like?
What does Arab music sound like?
What music style did Bob Marley have?

 CHORDS AND LUTES1
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 KEY WORDS

Make a GLOSSARY of musical and no so musical 
terms you doń t understand. You have some clue on 
OLC.

 FIND A CLASSMATE

Download and do activity ask me your questions.
In pairs: make a list of questions for your teacher (2 
for every subject) you would like to learn about me-
dieval, arab and reggae music along the unit.
At the end of the unit we will check if you have lear-
nt the answer of those questions.

 WARM UP

Do you know if the instruments on the picture are 
medieval?
What are their names?
What do you know about medieval music?

 WORK WITH THE TEXT

Download the worksheet “Revising some musical 
language elements” to remind some  elements of 
music you studied in Music A and their symbols.
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UNIT 1

1 Medieval Music
1.1.  Monophonic Religious Music: 

Gregorian Chants
We can say that the evolution of Western music comes from the medieval 
chants of the Catholic Church. We call them Gregorian chants, in honour of 
Pope Gregory I (540-604), who was their first compiler.

Figure 1.1. 
Monks from Silos sing in the choir.

In the clip you could hear the following characteristics:

• The song is a capella: only voice 
with no instruments.

• The subject is religious. It is a 
prayer.

• All the voices sing the same melo-
dy. So the texture is monophonic 
or monodic.

• If you have a good ear, you noticed 
the language is Latin.

• Its rhythm is free (without a time 
signature) and it flows with the text.

• You do not know this from the 
example, but the authors are 
anonymous.

 DID YOU KNOW?

Sometimes the people ridicu-
led the church music, as with 
the Misa del Asno (Mass of 
the Donkey), where they in-
terpreted the Gregorian me-
lodies in a mocking way.

2  

Now look at the notation of the beginning of the excerpt you just heard:

1.  Listen to the following excerpt of a Gregorian chant and try to 
answer the following questions:
a ) Can you hear instruments or just voices?
b ) Is there one or are there several voices singing?
c ) Can you recognise the language they sing in?

1  

ACTIVITIES

AUDIOVISUAL

A group of monks sing Gre-
gorian chants in this film clip 
set in the Middle Ages.

 WORKSHEET

1. Download and write into 
true, the false sentences.

2. Listen Gregorian music 
and fill in the listening 
chart in OLC about it: 
Subject, Language, tex-
ture, instrument/voices,  
Rhyhthm and composer.
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CHORDS AND LUTES

1.2.  Monophonic Secular Music: 
Troubadours and Minstrels

When we talk about medieval music, maybe we think music was only in the 
church, but this is not true. Look at the following picture:

Figure 1.2. 
Troubadours singing to nobles.

We can see a group of musicians playing for a noble couple. They are in the 
countryside and they are playing instruments of the period (the harp, bag-
pipe and shawm). If they were singing, we could think that the songs were not 
religious.

The previous image reflects the secular music of that period. It developed 
mainly in France with troubadours and minstrels in the 12th and 13th centuries.

ACTIVITIES

2.  Listen to an excerpt of the song Tant ai aimé (How much I have 
loved) from the medieval troubadour Conon de Béthune. In your 
Workbook, write the differences you can hear in comparison with 
the Gregorian chant.

3  

From the recording, we can deduce the most important characteristics of the 
troubadour’s music:

• The subjects of their songs were 
love, war, etc.

• They sang in their own language 
(modern languages), not in Latin.

• The rhythm of the music was usual-
ly marked, but could be free.

• The troubadours sang solos, unlike 
the collective Gregorian chants.

• They normally accompanied their 
songs with instruments.

• The composers of the music were 
known (not anonymous).

One of the most important troubadours was Bernta de Ventadour (?-1195). 
Spain also had important troubadours, such as Martín Codax and King Alfon-
so X el Sabio.

DID YOU KNOW? 

The troubadours were 
noble, educated people, 
sometimes even kings, like 
Richard the Lionheart. 
They were poets and com-
posers but usually other 
people performed their 
songs, such as minstrels. 

RESOURCES WEB

To learn more about the 
Middle Ages, check the 
website. 

WORKSHEET

3. Download and fill in with 
the right word.

4. Listen Trobadours music 
and fill in the listening 
chart in OLC about: sub-
ject, language, texture, 
i n s t r u m e n t s /vo i c e s , 
rhythm and composer.
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UNIT 1

1.3.  The Cantigas by Alfonso X 
el Sabio

One of the jewels of Spanish medieval secular music is the immense collection 
of the Cantigas de Santa María, by Alfonso X el Sabio (1221-1284).

We know that the king did not only organise this collection, but he also com-
posed some of the cantigas (Figure 1.3). In this collection there are almost 
200 miniatures. These provide valuable information about the daily life, the 
mix of cultures in Spain and the study of instruments of the period.

The cantigas narrate the miracles done through the intercession of the Holy 
Virgin (a few were of praise). The structure of a cantiga consists of the alterna-
tion of a chorus with different verses. The last lines of each verse return to the 
rhyme and the music of the chorus.

Figure 1.3.  
Miniature of a cantiga.

The word cantiga means a type of poetic-musical composition in the 
Galician-Portuguese dialect. It is considered secular, although the text is 
religious.

3. Now read the story told in Cantiga 136 and then read an extract of its lyrics. 

A German woman, angry because she never won at dice, threw a stone at a statue of the baby 
Jesus. The marble Virgin that held Him raised her arm to block the stone. The woman was pun-
ished. An artist tried to repair the damage but could not. 

Here are the chorus and two verses of the cantiga, with the translation on the right:

Poi-las figuras fazen dos santos renombrança 
Quenas cuida deshonrar mui foi é sen dultança.

Estrofa 1. Desto direi un miragre que a Gloriosa 
Fez grand´ en terra de Pulla come poderosa 
Sobŕ  un malfeito que fez hua moller astrosa 
Por que prendeu poren morte a muy gran viltança.

Poi-las figuras fazen dos santos renombrança…

Estrofa 4. Una moller aleimaa, tafur e sandia, 
jogava y; e porque perdeu, tal felonia 
lle creceu, que ao Fillo da imagen ya 
corrend´ e loǵ  hay pedra por sa malandanza.

Poi-las figuras fazen dos santos renombrança…

As the images commemorate the saints whoever tries 
to dishonour them is, without doubt, quite insane.

Verse 1. I will tell of a miracle that the Glorious One  
did in the land of Abulia, all powerful, 
because of the action of a bad woman, 
which had to lead her to a shameful death.

As the images commemorate the saints…

Verse 4. A German woman, a gambler and a 
fool, played there, and because she lost, such 
rage overcame her, that she went running to the 
Son in the image and threw a stone at Him and 
injured His mother. 

As the images commemorate the saints… 

4  

ACTIVITIES

 WORKSHEET

5. Download, answer and 
fill in the gaps about the 
Cantigas.
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CHORDS AND LUTES

2  Historical Auditorium: 
The Gregorian Chant

In this unit, the historical listening will teach you more about Gregorian chants. 
They were very important in the Middle Ages.

Gregorian chants were intended for praying. So the ideal place for listening 
to this music is a monastery or a cathedral. 

Depending on how the text is sung, we can distinguish three melodic styles in 
Gregorian chants. 

• Syllabic style: We sing each syllable of the text to one note.

• Melismatic style: We sing each syllable of the text over multiple notes.

• Neumatic style: We sing each syllable over more than one note (2-4).

4.  Listen carefully to the three excerpts of the 
Gregorian chant on the unit resources. Copy 
these scores of the first two excerpts in your 

Workbook and try to place the syllables of the 
text with the notes in the scores. Specify which 
melodic style each one corresponds to.

Excerpt 1. Text: Kyrie Eleison

Excerpt 2. Text: Lauda Sion salvatorem, Lauda ducem et pastorem

Excerpt 3. Text: Puer Natus est nobis et filus (square notation)

5  

ACTIVITIES

WORKSHEET

6. Download and do the 
elastic sentences about 
Gregorian Chant.
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UNIT 1

3 Let's Play... Medieval Music
Here are two melodies with a clearly medieval sound. This is due to the scale 
used, although in that period (the Middle Ages) they called the scales modes. 
Each melody is repeated. You can play melody 1 or 2 over the backing track, 
but you can also combine melody 1 with melody 2 and play one after the other 
without repeating.

Music: JOSÉ PALAZÓN

Pequeño paseo medieval

Andante

6  

7  

This piece uses an old scale called the Dorian mode. It comes from the Grego-
rian chants. Notice how the piece starts and finishes with the note D.

The composer wrote the piece so that when you play exercise 1, you can hear 
an oboe playing a second melody. This creates a musical dialogue.

The instrumentation or choice of instrument also contributes to this old 
sound. So in this piece, you heard instruments like the harp, the lute, a variety 
of percussion, and also a bourdon (sustained sound). All of these are from the 
music of the Middle Ages.

5. Listen again to the recorded backing track of 
Pequeño paseo medieval in the unit resources. 
Now that you have learnt the two melodies 
well, sing them (first no.1 and then no.2) at the 
same time as you listen to the backing track. 
First sing exercise 1 and then exercise 2. You 
will definitely hear the second melody more 

clearly because it dialogues with the melody 
that you are singing. 

   This second melody can distract you and make 
you lose your concentration. Try to stay fo-
cused and sing all the way to the end without 
losing your concentration or making a mistake.

 7   

ACTIVITIES

 DID YOU KNOW?

When two voices establish a 
dialogue that has melodic in-
dependence like the earlier 
example, we say they develop 
a counterpoint texture.

 WORKSHEET

7. See on OLC expressions 
and some advice to play 
the recorder match activ-
ity.

8. See on OLC the useful 
expressions to play the 
recorder.
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CHORDS AND LUTES

Perform Cantiga 100 with a medieval music group.

Music: ALFONSO X EL SABIO
Arrangement and adaptation: JOSÉ PALAZÓN

Cantiga de Santa María N.º 100
8  

9  

A. Interpretive diagram

4m. 4 + 4m.  8m. 4m. 4 + 4m. 8m. 4m. 4 + 4m.

Intro A  A b a A  A b a A  A
(canon)

Percussion Everyone Recorders Everyone Keyboard 
percussion Everyone

AUDIOVISUAL

Performance of Cantiga 
n.º 100 by secondary school 
students.

RESOURCES WEB

You can find more informa-
tion about the interpretation 
of this piece on the website.w
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UNIT 1

4 The World of Musical Instruments
Some of the instruments used in the pieces you will perform in this unit were 
used a long time ago, mainly in the Middle Ages. During this period they used 
many instruments that had existed since ancient times (Greece and Rome). 
There was little interest in improving the instruments, nor precise indications 
on how to build them.

This means there was a lot of variety, with diverse shapes and very different 
names. It was not until the 15th and 16th centuries that the first families of 
instruments appeared, with the rise of ‘independent’ instrumental music. The 
timbre of these instruments was high-pitched and clear.

The instruments in the Middle Ages were used mainly in secular music. The 
troubadours were accompanied by plucked string instruments, such as the lute, 
the harp, the psaltery and the viola, improvising melodies to adorn the vocals. 
The string instruments were often used to make sustained notes that compli-

mented the voice.

The wind instruments included record-
ers, shawms (ancestors of the modern 
oboe, with a double reed), bagpipes and 
trumpets.

The percussion instruments were also 
very diverse, and included different 
cymbals, bells, triangles, tambourines 
of all types, etc. In the church, the organ 
was used the most.

Figure 1.4.  
The court of Alfonso X was an 

important focal point of culture 
during the Middle Ages in Europe.

6.  Listen to the following recording. There are 
four excerpts with different medieval instru-
ments. Then look at the following miniatures 
from the collection of cantigas of Alfonso X. 

Match each of the excerpts you hear with 
the miniatures according to the medieval ins-
truments in them.

10  

Figure 1.5.   Figure 1.6.   Figure 1.7.   Figure 1.8.   

ACTIVITIES

 WORKSHEET

9. Download and see elas-
tic sentences in OLC.

10. A word beginning with...
a ) Prepare your list of 

medieval instruments.
b ) Make your guess- 

questions. Cut the 
OLC diagram and 
give to your partner.
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CHORDS AND LUTES

5 Music Theory: The Chord (I)
If you have ever watched a friend playing the guitar, you have probably heard 
comments like ‘How do you play this chord?’ Do you really know what this 
word means?

The term chord is closely connected to harmony. As you know, in music this 
refers to everything related to the organization of simultaneous sounds. The 
harmony accompanies the melody, enriching it and contributing to shape its 
character. So the foundation of harmony is the chord.

A type of chord used very frequently in music is the perfect chord at 3rd 
and 5th intervals over a given note. So this type of chord has three different 
sounds. Look at the following example:

 3rd interval 5th interval C chord

But the same notes that make a perfect chord can be repeated at different 
pitches. So we can form a chord with more sounds, but basically it will be the 
same, as we still only use three different notes. Observe three ways to write 
the same C chord in the following example.

A chord is the combination of three or more different musical notes that 
are played simultaneously.

Figure 1.9. 
Guitar with the hand in a chord 
position.

7.  Make perfect chords in your Workbook from the following sounds. 
For the last two, duplicate one of the notes.

ACTIVITIES

WORKSHEET

11. See in OLC the match ac-
tivity

12. Download and do the 
elastic sentences activity.

REMEMBER

An interval is the difference 
in pitch between two notes, 
and can be harmonic or me-
lodic. We know the name by 
counting in the order of the 
scale from the first note to 
the last (inclusive).
 Melodic Harmonic 
 interval interval

F, G, A, B, C 
5th intervalw
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UNIT 1

6 Music School 
6.1. A Lot of Rhythm
In this unit we will study the rhythmic cell known 
as the quaver triplet:

The quaver triplet is considered an irregular group because it creates a subdi-
vision of the crotchet into three quavers, instead of two.

Exercise 1. Respond (for example, clapping) by repeating each of the bars you 
hear.

Repeat Repeat

RepeatRepeat

11  

Exercise 2. Practise the following exercise (clapping or with bongos, etc.) with 
a rhythmic backing track.

12  

Exercise 3. Polyrhythm with two hands. The polyrhythm consists of playing 
two or more different rhythms at the same time. Simultaneously perform the 
two rhythms of the following exercise by tapping your hands on your knees or 
with a percussion instrument (for example, bongos).

R.H.

L.H.

13  

Exercise 4. Let’s look at the use of the triplet in a melody. Listen to the main 
theme of the original soundtrack of Star Wars, composed by J. Williams and 
observe how the quaver triplet appears in the melody. Try to mark the beat 
while listening to the excerpt.

14  w
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CHORDS AND LUTES

6.2. Keyboard Percussion Practice
This section is to help you learn good technique for playing keyboard percus-
sion instruments. In this first unit you will learn good posture (Figure 1.10) and 
arm positioning (Figure 1.11).

Figure 1.10.  
Keep the back straight.

Figure 1.11.  
Keep your arms a little more open than a right angle.

6.3. In Tune
Exercise 1. In this unit we saw that the chord is the base of the harmony. The 
character of a melody can change a lot depending on the accompanying 
chords. Even the same note can seem different when we sing it with differ-
ent chords. You can practice this by singing the note E over the following 
sequence of chords on the piano. Concentrate on the keeping the note in tune 
although you hear the accompaniment changing.

Voice

Piano

Exercise 2. Sing the following melody with the names of the notes (C-D-E-
F-G) over the backing track. You can help yourself with the recorder to learn 
the correct tuning. Note that the commas above the staff indicate the correct 
moment to breathe.

15  

RESOURCES WEB

Watch the video Práctica de 
láminas. It will help you do 
the exercises.
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UNIT 1

7  World Music: 
Arab Music

In this section dedicated to music of the world, a ‘virtual’ group of musicians 
specialising in Arab music will accompany you. As you will see, this music has a 
very characteristic sound from its various components: melodic and rhythmic 
modes, very ornate melodies, instruments such as the Arab lute and the nai 
(pan flute), and a variety of percussion instruments including the darbukka 
(goblet drum) (Figure 1.12).

In the following music diagram you can see that the piece has a ternary struc-
ture, with a part A that repeats and a part B that contrasts rhythmically and 
melodically with A.

Intro :  A  : :  A  ::  B  :

Music: J. A. ALAJARÍN / J. PALAZÓNA

A

B

Music: J. A. ALAJARÍN / J. PALAZÓNA

A

B

Medina Siyasa
Allegro

16  

17  

8. Listen to Hijaz Raks by Omar Faruk Tekbilek. You can hear the Arab 
characteristics we mentioned before: a rhythmic mode that con-
tinuously repeats, the sound of Arab melodic modes and how the 
melody overlaps another. This is very characteristic of this type of 
music.

18  

ACTIVITIES

Figure 1.12.  
Darbukka (goblet drum).

 WORKSHEET

13. Listen and fill in the lis-
tening chart in OLC 
about Arab music: melo-
dies, scales, structure, 
instruments/voices and 
rhythm.

AUDIOVISUAL

Performance of the piece 
Medina Siyasa by secondary 
school students.w
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CHORDS AND LUTES

8 A Duet
In this part you will learn to play duets with your classmates. Observe how the 
first voice (recorder 1) is always found on the upper staff and the second voice 
(recorder 2) on the lower staff.

This time you will perform a Spanish folk song. Note that the first and second 
voices are the same, although one starts before the other. This is a canon ver-
sion of the song.

You can practice it with the music accompaniment included in the unit 
resources.

Tres hojitas
Spanish folk songAllegro

Recorder 1

Recorder 2

Re. 1

Re. 1

Re. 1

Re. 2

Re. 2

Re. 2

19  
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UNIT 1

9  Modern Auditorium: 
Reggae Music

Reggae is the Afro-Caribbean music style from Jamaica. It was heard for the 
first time in Europe around 1950 when the first immigrants from the island 
arrived to the United Kingdom. At that time it was known as bluebeat or ska. It 
seems that the name reggae comes from a song from the seventies by Toots & 
the Maytals called Do the Reggay. The most representative singer of this style 
is Bob Marley.

Bob Marley (Figure 1.13) was the most important musician of this style of music. He 
combined melodies influenced by diverse styles with lyrics of protest and social 
commentary. Rastafarianism mixed with biblical mysticism and Afro-Caribbean 
awareness inspired his music. Marley sang about subjects like the liberation from 
oppression and the fight for human rights, while he defended the use of drugs 
(marihuana) as a sacrament. This creed became popular with the record Natty 
Dread (1975). 

In 1980 they diagnosed him with cancer. He died on 11th May 1981. By then, he and 
his group The Wailers were known around the world.

Figure 1.13.  
Bob Marley. In the seventies Bob Marley and Jimmy Cliff popularised reggae beyond the 

island and its areas of influence. At the end of the seventies British groups like 
UB40 had taken an interest in reggae, releasing tracks that were big hits 
like Red Red Wine. Ska revived with groups like Madness and The Specials.

In the same decade Eddie Grant also appeared, and became world-famous in 
1979 with his hit Living on the Front Line, followed by Gimme Hope Jo’anna. In the 
eighties groups appeared with a new style, ragga (a mix of rap and reggae), 
a sound that mainly developed on the British scene. Reggae continues to 
mutate and to attract the attention of musicians around the world.

Musically, reggae (influenced by rock, gospel and R&B), inverted the traditional 
models of those styles. It used the guitar to maintain the rhythmic tension, 
with frequent off-beat chords, while the bass guitar played the melodies.

9. Listen to the following audio montage with excerpts from some 
well-known songs of the genre.
Bob Marley: Is this love. UB40: Red Red Wine. Bob Marley: Could You 
Be Loved.

20  

ACTIVITIES

 WORKSHEET

14. Download and write the 
right text question.

15. Make a Who I am ques-
tion about reggae musi-
cians or groups and ask 
your partner. Swap.

 DID YOU KNOW?

Dreadlocks and the colours 
red, yellow and green be-
long to the Rastafarianism 
movement. These colours 
became a symbol of reggae 
music and are used by fol-
lowers all around the world.

 RESOURCES WEB

You can find the lyrics to 
Gimme Hope Jó anna, by 
Eddy Grant on the website.w
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MIND MAP

Download and print the worksheet you will fi nd in the OLC to complete the concept map of the unit.

Gregorian 
chants:Religious music

Secular music

reggae

Characteristics

There was a lot 
of variety with 
diverse shapes 

and names:

What is?

Representative

Characteristics

Styles, 
depending:

Mode: old scale used in the Middle Ages and the Renaissance.

Counterpoint: arrangement of sounds from two or more melodic lines that have a certain 
independence from each other.

Triplet: a rhythmic cell considered ‘irregular’ because it has three notes where usually there are 
only two.

Chord: a group of three or more musical notes that sound simultaneously.

Interval: the difference in pitch between two notes.

• Religious
• Free Rhythm
• In latin
• Sung a cappella.
• Anonymous authors

• Syllabic
• Melismatic
• Neumatic

• Secular
• Subject: love, war...
• Language
• Instruments
• Rhythm
• Sung as solos

Troubadours, 
characteristics

Medieval 
instruments

Las Cantigas de Santa María:

Poetic-musical 
compositions in a 

Galician-Portuguese 
dialect.

• Shawm 
• Bagpipes
• Psaltery 
• Medieval viola

Afro-Caribbean music style originating from 
Jamaica.

Bob Marley

Modern 
auditorium:

Performance

Musical 
contexts: 

Medieval music

Language and 
creation
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FINAL ACTIVITIES

1.  Define interval and chord.

2.  Name the following intervals.

3.  Observe the following chords and indicate which examples are perfect 
chords. This means with the 3rd and 5th interval over the lower note, as 
you learnt earlier in this unit.

a ) 

b ) 

c )   

d ) 

e ) 

f )  

4.  Explain what a quaver triplet is. Write two 4/4 bars that contain at least 
two triplets in your music notebook.

5.  Look on the internet for Arab music and list its characteristics.

6.  Research the website of the Monasterio de Silos (Silos Abbey) (http://
www.abadiadesilos.es/) and answer the following questions:

a ) Which Spanish province is the monastery in?

b ) How many CDs have the monks published?

c ) What time of day do the monks sing their prayers?

d ) Look for the score of the hymn Veni Creator Spiritus (Come Creator 
Spirit) and decide which melodic style it uses: syllabic, melismatic or neu-
matic.

7.  Write in your Workbook if the following are true or false:

a ) Music from the Middle Ages is exclusively religious.

b ) Gregorian chants are sung in Latin, have a free rhythm, are monodic and 
are sung a cappella.

c ) There were well-known composers of Gregorian chants.

d ) The troubadour movement started in Germany.

e ) The troubadour and minstrel songs are accompanied by instruments, 
they talk about love and war and are sung in modern languages.w
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FINAL PROJECT

f ) King Alfonso X el Sabio participated in the writing of some cantigas 
(songs).

g ) We consider Las Cantigas de Santa María a genre of secular music.

8.  How are your detective skills? In the Middle Ages, there was a monk 
called Guido d’Arezzo. He is attributed with first naming the musical notes 
through the use of a religious hymn to Saint John the Baptist.

a ) Read it and find the hidden notes:

ut queant laxis 
resonare fibris 
mira gestorum 
famuli tuorum 

sol ve populi 
labii reatum

Sancte Iohanes

b ) If you have found the hidden notes, which one is completely different 
from the ones you know?

9.  Which ideological movement is associated with reggae music? Name 
some of the most representative musicians of this music.

10.  Match the musical characteristics with the musical styles in your Work-
book.
 Chords and off-beats with the guitar • • Troubadours

 Monodic, free rhythm and a cappella • • Reggae

 Monodic, accompanied with instruments • • Gregorian chants

 Alternating verses and chorus  • • Cantiga
                                   in Galician-Portuguese dialect

1. To make a power point about Medieval music, 
Reggae or Arab music

2. To make  6 groups in the class. Divide the 3 
subjects in 6: medieval music, reaggae or Arab 
music, so 2 groups study the same subject.

3. Organise your work cooperatively using the 
time in class or at home sharing and dividing 
the responsabilities. You can use cooperative 
online programs like Google presentations to 
work together.

4. Research on the internet about your subject 
and select the information. You will include 

pictures, writing information, links of musical 
examples and references.

5. Make the power point accurately following 
your teachers instructions. 

6. Present the power point to your classmates 
speaking clearly, showing well the information 
and timing according to your teacher instruc-
tions.

7. You will assess your other classmates powers 
and do a contest to choose the best power 
point creators.w
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Publicaciones personalizadas a tu medida

¡Elige el contenido y crea el manual que mejor se adapta 
a tus necesidades!

Entra en nuestra web:
http://create.mheducation.com

¡Accede a todo el catálogo!
y crea tu libro a medida en 3 sencillos pasos

Create permite crear una obra personalizad a través de un proceso fácil e intuitivo seleccionando 

material del catálogo de McGraw-Hill. Además, se puede adaptar a las necesidades de cada 

docente ¡añadiendo material propio!

El deseo de todos los profesores ha sido siempre tener el libro que refleje fielmente los temas 

del curso y con el que los alumnos dispongan de todo el material que necesitan para seguir la 

clase y superar la asignatura. McGraw-Hill Education fiel a su misión de ayudar a los docentes 

y enseñar a los estudiantes, pone a disposición de cualquier profesor su oferta editorial y la 

diversidad de las soluciones de aprendizaje de las que dispone para lograr este objetivo.
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Telf. Servicios al educador 902 289 888 / educador@mheducation.com 

www.mheducation.es

w
w

w
.m

he
du

ca
tio

n.
es



Porque el aprendizaje lo cambia todo

Una nueva forma de leer...
Una nueva forma de aprender 

¿Te imaginas un libro de texto 
adaptado a las necesidades 
individuales de cada estudiante?

SmartBook® es la primera 
y única experiencia de 
lectura y aprendizaje 
adaptativo diseñada 
para cambiar la forma 
en la que los estudiantes 
leen y aprenden, 
rompiendo con el camino 
lineal de los libros de 
texto tradicionales 
y adaptándose a las 
necesidades y al ritmo 
de cada estudiante.

PREMIO
SIMO

EDUCACIÓN

2015

SmartBook®, ganador del

Premio SIMO Educación al

MEJOR RECURSO DIGITAL

DE CREACIÓN EDITORIAL

en la modalidad Tecnologías

y recursos para el aula.
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SmartBook® es una herramienta de aprendizaje adaptativo que combina 
una revolucionaria tecnología desarrollada por McGraw-Hill Education con 
un libro digital interactivo. SmartBook® analiza la forma en la que lee y 
aprende el estudiante y, en función de sus respuestas a preguntas sobre lo 
estudiado y la seguridad sobre sus conocimientos, le va guiando a través de 
los contenidos del libro, de una manera personalizada y adaptada a su propio 
ritmo de aprendizaje, para que cada minuto que pasa el alumno estudiando 
sea lo más efectivo posible.

¿Qué es?

Lee

¿Cómo funciona?

SmartBook®

En la fase de lectura, el 
estudiante es guiado a través 
del texto para que lea de 
una manera adaptada a sus 
necesidades. En SmartBook® el 
estudiante tiene acceso al texto 
completo, pero se le mostrarán 
áreas resaltadas en amarillo 
que indican el contenido en el 
que debería centrar su estudio 
en ese momento concreto. 
Las áreas resaltadas del texto 
van variando en función de sus 
respuestas en la parte práctica, 
subrayando nuevos temas y 
conceptos de más nivel, una vez 
que el estudiante ha demostrado 
el dominio de los conceptos 
esenciales del tema.

SmartBook® consta de varias fases: 
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Lee Practica

Practica

Repasa

En la fase de práctica, los estudiantes 
afianzan lo aprendido hasta el momento 
realizando una serie de actividades de 
diversa tipología.
Antes de responder, se pedirá al estudiante 
que evalúe el grado de seguridad sobre sus conocimientos:

En función de las respuestas a esas preguntas,  el grado de seguridad que establezcan y 
otros datos que va recogiendo el sistema mientras los estudiantes trabajan, SmartBook® 
irá ajustando el camino de aprendizaje de cada estudiante adaptándolo a su ritmo y 
necesidades y determinando cuál será la siguiente pregunta.

Sé la respuesta Eso creo No estoy seguro Ni idea

Para asegurar el dominio de los 
temas y la retención a largo plazo 
de los conceptos aprendidos, en 
esta fase el estudiante repasa en 
forma de actividades el contenido 
importante que el sistema ha 
identificado que es más probable 
que olvide.

De vuelta en la fase Lee, el estudiante se encontrará con nuevas partes del texto 
resaltadas en amarillo, que indican el nuevo contenido a estudiar, y otras resaltadas en 
verde, que son los temas o conceptos que el estudiante ha demostrado que domina al 
responder correctamente a las preguntas en la fase de práctica.

Subrayado amarillo: muestra el contenido que es importante para el estudiante en este 
momento.
Subrayado verde: muestra el contenido que el estudiante ha demostrado que domina 
realizando preguntas en la fase de práctica.

La mejor manera de estudiar con SmartBook® es ir pasando de una fase a otra hasta 
completar la unidad. La propia herramienta ayudará al estudiante a identificar cuándo ha 
llegado el momento de cambiar de fase.
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Informes completos 
sobre el progreso del curso

Todo son ventajas

Estudiante
Los informes del estudiante proporcionan detalles sobre su progreso, sobre los temas que domina y los que necesita 
estudiar más, para que pueda maximizar su tiempo de estudio.

Profesor
Los informes del profesor le permiten conocer en tiempo real las fortalezas y las debilidades de sus alumnos de manera 
individual y a nivel global, y adaptar así sus clases y tutorías.

Para el profesor:
• Mejora la calidad y la productividad de las clases.

•  Facilita la adaptación de las clases al nivel y necesidades
de los alumnos.

•  Ayuda a prevenir el posible fracaso escolar y a remediarlo
antes de que ocurra.

•  Mejora el rendimiento de los alumnos y su nivel de notas.

Para el estudiante:
•  Ofrece el contenido adecuado para cada estudiante en el

momento preciso para maximizar el tiempo de estudio.

•  Excelente preparación para clase y para los exámenes.

•  Ayuda a retener conceptos clave a largo plazo.

•  Ayuda a conseguir mejores notas.

•  Herramienta online: sin descargas, sin necesidad de
grabar el progreso.

•  Acceso en cualquier momento a través de una conexión a
Internet y desde múltiples dispositivos.

•  Interfaz intuitiva y atractiva.

•  Es divertido, porque permite competir con otros usuarios.

Informes

Beneficios
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La mejor manera de sacar el máximo provecho a las ventajas de SmartBook® es crear una clase a la 
que se apuntarán tus alumnos. Los estudiantes pueden trabajar independientemente o asociados 
a tu clase, pero la experiencia es mucho más positiva y productiva si se integra SmartBook® como 
una parte más de la asignatura. Te damos algunas opciones o ideas:

... como deberes

... antes del examen

... antes de ir a clase

Puedes decir a tus alumnos que estudien con SmartBook® antes de ir a clase. Así, podrás basar tus clases 
en los datos que obtengas con la herramienta.

Puedes presentar el contenido en clase y después, a modo de deberes, decirles que estudien el tema con 
SmartBook®. Posteriormente, en función de los datos que obtengas sobre el progreso, las fortalezas 
y las debilidades de tus alumnos, podrás reforzar ciertos contenidos y hacer un seguimiento general e 
individual de lo que realmente se ha aprendido.

Puedes dar la unidad completa y recomendar a tus alumnos que utilicen SmartBook® para preparar el 
examen. Si tienen examen de final de curso, recuerda a tus alumnos que utilicen regularmente la fase 
Repasa para estar preparados cuando llegue el gran día. 

...

Integra SmartBook® en tu curso

Si tus alumnos tienen dificultades para acceder a Internet, una buena solución puede 
ser dedicar periódicamente tiempo de clase a SmartBook® en el aula de informática.
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SECUNDARIA

PRIMARIA

BACHILLERATO

CICLOS
FORMATIVOS

FORMACIÓN
PROFESIONAL
CERTIFICADOS

MEDICINA

UNIVERSIDAD

Para más información: Tel. 902 289 888 
educador@mheducation.com

www.mheducation.es / www.mhe.es

PROFESIONAL

McGraw-Hill Education
una editorial global a tu servicio
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Ahora en McGraw-Hill Education 
te regalamos los gastos de envío. 
Si el importe de tu pedido es 
superior a 25€, los gastos de 
envío valorados en 5€ serán 
descontados de tu compra.

Compra cualquiera de nuestros 
títulos para Primaria y ESO y 
disfruta de un descuento inmediato 
del 20% en el precio de tus libros.

Todos los productos 
McGraw-Hill Education más 
económicos en nuestra tienda 
online. Selecciona tu producto 
y benefíciate de un 5% de 
descuento comprando 
cualquiera de nuestros títulos.

Consigue tus Gastos 
de Envío GRATIS

¡Ahórrate un 20% 
en los libros de 
tus hijos cada curso!

5% de descuento en todo 
nuestro fondo editorial

Regístrate como cliente y visualiza siempre que quieras el contenido de tu cesta o las compras realizadas

La tienda de

McGraw-Hill Education
te ofrece las

mejores ventajas

Nuestro proceso de compra es muy sencillo

¡Todo el fondo de McGraw-Hill Education 
en papel o formato digital ahora más fácil y económico!

www.mheducation.es

Porque el aprendizaje lo cambia todo

Localiza todos nuestros productos en el apartado TIENDA en el menú principal.

Encuentra tu producto navegando por nuestro catálogo o en el buscador.

Añade a la CESTA lo que quieres adquirir e inicia el proceso de compra, 

pinchando en REALIZAR PEDIDO.

1

2

3

Tus libros de texto 
con un

20% de
descuento

a partir
de 25€

Envío GRATIS
en todo nuestro

fondo
editorial

5% de descuento
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¡La tienda online de McGraw-Hill Education! 
www.mheducation.es

Toda la información | Todos los productos | Sencillo y rápido

McGraw-Hill Education
Basauri, 17 - Edificio Valrealty - Planta 1ª
28023 Aravaca (Madrid)
Teléfono: 91 180 30 00 • Fax: 91 180 31 00
www.mheducation.es

Atención al profesorado:
902 929 008 • 902 289 888
educador@mheducation.com
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